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SELECTION	OF	MASTER	TRAINERS		

VHUTSHILO		

	

Life	 skills	 are	 abilities	 for	 adaptive	 and	 positive	 behaviour	 that	 enable	
individuals	to	deal	effectively	with	the	demands	and	challenges	of	everyday	
life.																																								

(Source:	WHO,	1993.)	

Introduction	

The	 selection	 of	 master	 trainers	 is	 based	 on	 the	 anticipated	 scope	 of	 work	 expected	 for	 the	
implementation	of	Vhutshilo	1,	2	and	3.	The	following	points	provide	some	guidelines	for	the	selection	of	
master	trainers.	

The	content	of	the	training	curriculum	(and	the	related	intervention)	called	Vhutshilo	is	age	appropriate	
and	focuses	on	the	adolescent	age	group	of	10	–	13	YO	for	Vhutshilo	1;	14	–	18	YO	for	Vhutshilo	2	and	3,	
including	youth	who	are	in-	and	out-of–school.	Vhutshilo	3	is	for	youth	living	with	HIV	and	most	likely	on	
ART.	 	 Training	 is	 based	 on	 a	 prevention	 education	 approach	 and	 risk	 reduction	 in	 response	 to	
PEPFAR/USAID	funding	for	Vhutshilo.	Master	trainers	will	be	responsible	for	training	and	support	of	youth	
facilitator	 groups	 and	 supervisors	 in	 each	of	 their	 targeted	CBOs	 and	 schools	 involved	 in	 the	Vhutshilo	
programme.		

Master	 trainers	 are	 defined	 as	 qualified	 people	 in	 organisations	who	 are	 trained	 to	 cascade	 Vhutshilo	
through	 a	 training	 and	 implementation	 strategy	 with	 selected	 supervisors	 and	 facilitators	 tasked	 with	
implementing	the	programme	with	youth.	A	master	trainer	is	an	expert	trainer	who	provides	training	to	
build	 the	capacity	of	 staff	at	 site	 level	and	 is	 responsible	 for	 the	supervision,	mentorship,	coaching	and	
support	 to	 ensure	 that	 the	 quality	 of	 the	 training	 is	 implemented	 as	 designed.	 By	 implication,	master	
trainers	 are	 tasked	with	developing	expertise	 in	 the	organisation	 to	 implement	Vhutshilo	with	 skill	 and	
fidelity.		
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The	 overall	 objective	 of	 HETTAS’	 training	 of	 trainers	 is	 to	 build	 the	 capacity	 of	 master	 trainers—
nominated	or	appointed	as	Vhutshilo	trainers.	The	programme	provides	psycho-social	support	and	sexual	
reproductive	health	information	within	a	structured,	specific	approach	and	methodology.	Master	trainers	
provide	training	and	support	 to	the	programme	through	a	cascade	model	as	a	way	to	develop	capacity	
and	 encourage	 the	 transfer	 of	 skills	 over	 the	 duration	 of	 the	 programme.	 Skills-based	 health	 and	
prevention	education	is	an	approach	to	creating	or	maintaining	healthy	lifestyles	and	conditions	through	
the	 development	 of	 knowledge,	 attitudes	 and	 especially	 skills,	 using	 a	 variety	 of	 learning	 experiences,	
with	an	emphasis	on	participatory	methods.		

All	master	 trainers	 are	 required	 to	 possess	 the	 necessary	 skills	 to	 implement	 the	 training.	 Each	 of	 the	
appointed	 Implementing	Organisations	 (IOs)	are	required	to	select	a	core	cadre	of	master	 trainers	who	
will	 be	 responsible	 to	 cascade	 training	 to	 selected	 target	 groups.	 The	master	 trainers	 are	 required	 to	
cascade	the	pre-designed	training	that	is	related	to	the	implementation	of	the	comprehensive	approach	
adopted	by	ASPIRES	and	USAID.	

Caveat	

When	drawing	up	a	list	of	attributes	that	are	suited	to	an	intervention	of	this	nature,	one	always	runs	the	
risk	 of	 developing	 a	 ‘wish	 list’	 of	 characteristics	 that	 no	 one	 individual	 will	 possess.	When	 selecting	 a	
master	 trainer,	 it	 is	 useful	 to	 consult	 the	 responsibilities	 and	 skills	 required	 and	 to	 match	 them	 with	
experts	within	the	organisation	who	most	fit	with	these	requirements.	The	actual	training	of	trainers	will	
focus	on	many	of	 these	 issues	and	will	 add	 information	and	give	 individuals	an	opportunity	 to	practice	
these	(missing)	skills	during	the	course	of	the	training.		

Expected	Outcome	

Confident,	competent	master	trainers	will	have	the	skills	to	implement	a	predesigned	training	programme	
for	facilitators,	child	and	youth	care	workers,	social	workers,	auxiliary	social	workers	or	other	stakeholder	
groups	working	on	the	programme.	The	master	trainer	should	arrange	and	coordinate	 implementers	to	
learn	from	each	other	and	develop	and	improve	the	skills	and	quality	of	the	programme.		

Important	criteria	in	selecting	master	trainers	

§ Good	interpersonal	skills,	including	listening	skills.	
§ Experience	in	prevention	education.	
§ Experience	in	working	with	adolescents	and	youth;	having	respect	for	youth	and	willingness	

to	work	with	youth.	
§ Experience	in	working	in	‘resource	poor’	settings.	
§ Experience	and	demonstrated	facilitation	skills	and	training	experience.	
§ Knowledge	of	participatory	training	approaches.	
§ Good	project	management	skills.	
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§ Good	organisational	skills.	
§ Reliable	and	trustworthy.	
§ Committed	and	willing	 to	 carry	out	a	 variety	of	 tasks	with	 the	associated	 time,	energy	and	

motivation	to	do	this	work.	
§ Possessing	a	non-judgemental	attitude.	
§ Able	to	manage	sensitive	issues	and	the	ability	to	promote	human	rights	appropriately.	
§ Willing	to	push	social	boundaries	to	effect	change	and	improve	the	lives	of	youth—especially	

young	women—in	South	African	communities.	
§ Ability	 to	 work	 across	 levels	 of	 authority;	 ability	 to	 meet	 and	 negotiate	 and	 advocate	 for	

youth	needs	in	various	settings.			
§ Qualifications	 in	 education,	 social	 work	 or	 facilitation	 (SAQA	 accredited)	 are	 an	 added	

advantage.	
	

There	are	four	main	responsibilities:	

§ Organise	 and	 manage	 the	 logistics	 for	 the	 selection	 and	 management	 of	 site	 facilitators,	
district	and	site	officials.	

§ Facilitate	 and	 conduct	 trainings	 as	 determined	 by	 the	 Vhutshilo	 model	 (the	 HETTAS	
philosophy	and	methodology).	

§ Manage	 and	 organise	M&E:	 collect,	 coordinate	 and	 collate	 data,	 reporting	 and	 other	 data	
collection	 tasks;	 provide	 appropriate	 on-going	 reflection	 and	 information	 and	 respond	 to	
tasks	required	for	the	longitudinal	study	over	the	duration	of	the	project.	

§ Attend	meetings	 and	other	project	 related	events	 and	 trainings	 in	order	 to	 respond	 to	 the	
demands	of	the	project	goals.		
	

The	number	of	master	trainers	selected	 is	determined	by	the	scope	of	the	project.	Only	trained	master	
trainers	 should	be	permitted	 to	 train	 the	various	groups	on	 the	model.	Master	 trainers	are	not	able	 to	
train	 other	 master	 trainers.	 Master	 trainers	 will	 be	 required	 to	 maintain	 the	 same	 standards	 and	
approach	 to	 Vhutshilo	 throughout	 the	 cascade	 approach	 to	 training	 and	 beyond.	 The	 approach	 and	
methodology	 are	 underpinned	 by	 specific	 basic	 skills	 in	 participatory	 methodology,	 being	 able	 to	
demonstrate	 experience	 and	 adhere	 to	 the	 core	 philosophy	 and	messaging	 in	 line	with	PEPFAR/USAID	
and	other	project	indicators.	Master	trainers	will	be	responsible	for	managing	all	aspects	of	training,	from	
securing	venues,	preparing	training	materials	and	managing	the	logistics	of	training.		

Once	training	is	completed	the	master	trainers	will	support	the	programme	by	providing	and	conducting	
monitoring	 and	 site	 support	 and	 coaching	 of	 the	 selected	 sites	 implementing	 the	 programme.	Master	
trainers	 are	 responsible	 for	 the	 coordinating	 and	 managing	 of	 M&E	 for	 the	 project	 (should	 the	
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organisation	not	have	an	M&E	officer)	and	to	work	with	the	M&E	officers	on	the	M&E	flow	of	data	 for	
reporting	as	required.		

	
The	master	 trainers	 should	 demonstrate	 the	 following	 skills	 in	 their	 training	 experience	 in	 order	 to	 be	
selected.		

• Expert:	 the	 trainer	 transmits	 knowledge	 and	 skills,	 answers	 questions	 (or	 promises	 to	 obtain	
information	for	participants	later)	and	clears	up	misconceptions	and	misinformation.	

• Socialising	 agent:	 the	 trainer	 strives	 to	 share	 values	 and	 ideals	 with	 trainees.	 For	 example,	
adolescents	and	adults	should	treat	both	female	and	male	peers	as	equals	and	take	responsibility	
for	promoting	gender	equity,	promoting	disclosure	and	addressing	stigma	related	to	HIV/AIDS.	

• Facilitator:	 basing	 their	 methods	 on	 the	 participants’	 experience,	 the	 trainers	 help	 to	 make	 it	
easier	to	acquire	the	new	knowledge	and	skills	introduced	in	the	programme.	

• Their	 experience	 should	 enable	 them	 to	 facilitate	 different	 types	 of	 learning	without	 prejudice	
and	an	ability	to	be	non-judgemental;	but	has	an	ability	to	provide	accurate	facts	to	groups	on	a	
variety	of	prevention	and	sexual	reproductive	health	information.		

• In–depth	 knowledge	of	 the	 subject	matter.	 For	example,	what	 is	 gender	or	 sexual	orientation?	
This	extends	to	facilitating	new	knowledge	transfer	to	site	facilitators	in	a	competent	and	skilled	
manner.	

• Knowledge	 of	 the	 relationship	 between	 the	 subject	matter	 and	 real	 life.	 For	 example,	 how	 do	
gender	roles	affect	adolescent	boys’	and	girls’	relationships?	How	does	risky	behaviour	contribute	
to	losing	sight	of	personal	goals?		

• Learning	how	to	apply	knowledge	acquired.	For	example,	how	can	adolescents	use	their	gender	
sensitivity	to	recognise	and	avoid	health	and	personal	risks?	

• Group	 discussions	 play	 a	 major	 role	 in	 an	 interactive	 training	 programme.	 To	 lead	 group	
discussions	effectively,	 facilitators	will	 need	diverse	 facilitation	 skills.	 They	 should	 know	how	 to	
deal	 with	 different	 types	 of	 participants	 and	 how	 to	 deal	 with	 situations	 of	 discomfort	 in	 the	
discussion	and	develop	skills	in	how	to	refer	to	more	appropriate	resources.		

Things	that	master	trainers	can	work	on	prior	to	training:		

Ø Exploration	 of	 the	 rationale	 for	 prevention	 education,	 including	 its	 benefits	 and	 barriers.	
Familiarity	with	the	practice	of	prevention	education	and	understanding	the	concept	and	benefits	
of	the	approach	while	being	aware	of	its	limitations	or	pitfalls.	

Ø 	Building	background	knowledge	of	 skills-based	health	and	prevention	education,	 risk	 reduction	
and	 behaviour	 change	 interventions.	 	 Promote	 prevention	 education	 so	 that	 it	 clearly	 goes	
beyond	 information	 sharing	 into	 the	 realm	 of	 risk	 reduction.	 It	 is	 essential	 to	 learn	 about	 the	
principles	of	comprehensive,	skills-based	prevention	education	and	risk	reduction	interventions.		
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Ø Building	 a	 basic	 knowledge	 of	 the	 programme’s	 content	 through	 the	 training	 provided	 for	 the	
programme	 so	 as	 to	 standardise	 the	 approach.	 A	 trainer	 of	 facilitators	 and	 supervisors	 needs	
basic	 knowledge	 about	 the	 health	 issues	 that	 the	 programme	 addresses.	Whenever	 questions	
related	 to	 the	 programme’s	 content	 arise—whether	 during	 training	 or	when	 supervising	 youth	
facilitators	or	suprvisors	in	their	field	work—the	trainer	should	be	capable	of	responding	to	them	
adequately.		

Ø Exploration	 of	 personal	 values	 around	 the	 health	 issues	 being	 addressed,	 including	 attitudes	
towards	 gender-based	 norms	 and	 biases.	 Trainers	 must	 recognise	 what	 their	 own	 values	 and	
biases	 are,	 so	 they	 can	 help	 the	 groups	 begin	 to	 understand	 their	 own.	 It	 is	 difficult	 to	 lead	 a	
group	in	training	through	a	process	of	self-awareness	without	having	done	some	of	this	work	on	a	
personal	level	before.	

Ø Training	in	methodologies	for	skills	building,	such	as	structured	role-play,	simulated	situations	and	
scenarios.	 Skills	 building	 are	 an	 essential	 part	 of	 prevention	 education.	 Prevention	 education	
programmes	may	 include	 role-play	 as	 a	 technique	 to	 develop	 skills.	 However,	 delivering	 good,	
believable	role-play	requires	some	training.	

Ø Training	 in	 communication	 and	 group-work	 skills.	 Facilitating	 a	 training	 course	 and	 working	
interactively	with	a	group	of	facilitators	requires	a	good	knowledge	of	communication	techniques.	
Future	trainers	must	be	able	to	serve	as	a	model	for	communication	techniques	and	group	work,	
since	the	best	training	is	conducted	by	example.		

Guidelines	for	the	Training	of	Trainers	

§ Basic	 guidelines	 for	 planning,	 implementing,	 monitoring	 and	 evaluating	 prevention	 education	
programmes.	The	planning	and	implementation	of	a	prevention	education	programme	is	not	just	
the	responsibility	of	the	project	manager.	It	is	essential	that	all	those	involved	in	the	programme,	
including	 the	 facilitator	 and	 the	 supervisors,	 have	 a	 basic	 understanding	 of	 processes	 such	 as	
needs	 assessment	or	monitoring	 and	evaluation.	 Trainers	 also	need	 solid	 guidelines	on	how	 to	
select,	supervise	and	support	the	youth	facilitators	and	supervisors.	

§ Exploration	 of	 strategies	 for	 outreach	 to	 vulnerable	 youth	 through	 structured	 formal	 school-
based	 interventions.	 Trainers	 need	 to	 be	 able	 to	 inform	 the	 facilitators/supervisors	 about	 the	
needs	of	vulnerable	populations	and	techniques	for	reaching	and	working	with	them.	

§ Referral	to	prevention	education	resources.	Trainers	need	to	be	familiar	with	resources	that	can	
complement	their	knowledge	of	prevention	education,	such	as	prevention	guidelines,	resources	
on	 content	 areas	 of	 prevention	 (reproductive	 health,	 STIs	 and	HIV/AIDS,	 information	on	drugs,	
etc.).		
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§ Referral	 to	youth	health	services.	Prevention	education	programmes	do	not	occur	 in	a	vacuum,	
but	 are	 components	within	a	 larger	 framework	of	 resources.	 Trainers	need	 to	be	aware	of	 the	
clinics,	 information	 sources,	 pharmacies,	 supportive	 services,	 etc.,	 that	 exist	 in	 their	 area	 and	
include	 this	 information	 as	 part	 of	 a	 comprehensive	 prevention	 education	 programme.	 They	
should	instruct	facilitators	and	other	members	of	the	community	on	how	to	access	them.		


